
ffgggh 



    
 

 

104104104104    

International Journal of Educational Research and Management TechnologyInternational Journal of Educational Research and Management TechnologyInternational Journal of Educational Research and Management TechnologyInternational Journal of Educational Research and Management Technology 
ISSNISSNISSNISSN: : : : 2545254525452545----5893(Print) 25455893(Print) 25455893(Print) 25455893(Print) 2545----5877 (Online)5877 (Online)5877 (Online)5877 (Online) 

Volume 6, Number 2, Juned 2021Volume 6, Number 2, Juned 2021Volume 6, Number 2, Juned 2021Volume 6, Number 2, Juned 2021    

http://www.casirmediapublishing.comhttp://www.casirmediapublishing.comhttp://www.casirmediapublishing.comhttp://www.casirmediapublishing.com    

 

EFFECT OF PARTITIVE VARIATION TEACHING STRATEGY ON EFFECT OF PARTITIVE VARIATION TEACHING STRATEGY ON EFFECT OF PARTITIVE VARIATION TEACHING STRATEGY ON EFFECT OF PARTITIVE VARIATION TEACHING STRATEGY ON 
PUPIL’S MOTIVATION AND PERFORMANCE IN BASIC SCHOOL PUPIL’S MOTIVATION AND PERFORMANCE IN BASIC SCHOOL PUPIL’S MOTIVATION AND PERFORMANCE IN BASIC SCHOOL PUPIL’S MOTIVATION AND PERFORMANCE IN BASIC SCHOOL 

ALGEBRA IN BENUE STATE, NIGERIA ALGEBRA IN BENUE STATE, NIGERIA ALGEBRA IN BENUE STATE, NIGERIA ALGEBRA IN BENUE STATE, NIGERIA     
 

Clement OrverIgyuClement OrverIgyuClement OrverIgyuClement OrverIgyu; ; ; ; Martha Mimi ChiansonMartha Mimi ChiansonMartha Mimi ChiansonMartha Mimi Chianson----AkaaAkaaAkaaAkaa; ; ; ; Iorhemen John Iorhemen John Iorhemen John Iorhemen John 
KyeleveKyeleveKyeleveKyeleve&&&&Benjamin IorstwamImokoBenjamin IorstwamImokoBenjamin IorstwamImokoBenjamin IorstwamImoko    

DepartmenDepartmenDepartmenDepartment of Sct of Sct of Sct of Science and Mathematics Educationience and Mathematics Educationience and Mathematics Educationience and Mathematics Education    
Benue State University, Makurdi, NigeriaBenue State University, Makurdi, NigeriaBenue State University, Makurdi, NigeriaBenue State University, Makurdi, Nigeria    

 
ABSTRACTABSTRACTABSTRACTABSTRACT    

This study investigated the effect of partitive variation teaching strategy on pupils’ 
motivation and academic performance in basic five algebra in Benue state, Nigeria. 
The quasi experimental, pretest-posttest design was adopted for the research. Four 
schools were systematically selected in Zone B education zone of the state. There 
were 113 pupils (54 male, 59 female) in the experimental group and 141 pupils (77 
male, 64 female) in the control group. Two research questions and two hypotheses 
guided the study. There were two instruments used for the study: the algebra 
performance test (APT) which was an objective test and the Algebra Motivation 
Questionnaire (AMQ). These were administered on the respondents before and 
after teaching using carefully prepared lesson plans for both groups of pupils. The 
experimental procedure took 6 weeks from training to completion. The data 
collected were analysed using SPSS for Windows analytical software. Means and 
standard deviations were used to answer the research questions. The multivariate 
analysis of covariance (MANCOVA) was used to compare the means of motivation 
ratings, while analysis of covariance (ANCOVA) was used to test the hypotheses at 
0.05 level of significance. Findings revealed that there was statistically significant 
difference F (6,490) = 44.64; P = 0.00 < 0.05 in the mean motivation ratings and 
mean performance F (3,245) = 43.12; P = 0.00 < 0.05 between the experimental 
and control groups. The study concluded that the partitive variation teaching 
strategy motivates pupils and improves algebra performance among Basic 5 pupils.    
KeywKeywKeywKeywordordordordssss:partitive variation, motivation, performance, algebra, Basic school 
 
INTRODUCTION INTRODUCTION INTRODUCTION INTRODUCTION     
Mathematics education undoubtedly takes center stage in a world of 
unending scientific and technological advancements, as human kind 
continually seeks answers to questions about its needs and those of the 
society. Countries continue to place premium on the teaching and 
learning of school mathematics. Students need to acquire mathematical 
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knowledge and skills to compete and survive in life as well contribute 
their own quota to their immediate society and the world at large. These 
skills include logical reasoning, problem solving, and the ability to think 
in abstract ways. The challenge in education today however, is to 
effectively teach students of diverse ability and different pace of learning 
so they are able to learn mathematics by developing positive motivation 
and improved performancesin mathematics learning. 

Motivational theories seek to investigate what gets individuals to move 
towards what activities and to describe the characteristics of these 
activities (Pantziara&Philipou, 2015). Motivation is defined as an 
internal state that arouses, directs, and maintains behavior, but simply 
stated motivation is a reason of students’ thinking in a given situation 
(Garut, 2011).  Motivation may also be seen as a theoretical concept 
utilized to clarify human behaviour. It provides the motive for human 
beings to react and fulfill their needs (Gopalan, Bakar, Zulkifli, & Mat, 
2017). The question of how to motivate students in the classroom has 
become a leading concern for teachers of all disciplines. 
 
Addressing the issue of content, Iji and Omenka (2015) found that the 
responses of the subjects involved in their study showed poor agreement 
in the classifications of the mathematics concepts in algebra, number 
and numeration, geometry, trigonometry and statistics. The high rate 
of failure in public examination in Nigeria remains a huge problem to 
researchers, teachers and indeed all stakeholders in education. Studies 
have identified factors responsible for the high rates of failure to include 
among others, students’ negative attitude to the subject, lack of 
qualified teachers, inadequacy of teachers, lack of necessary learning 
skills, specialized language of the subject and inadequate and unsuitable 
textbooks. Also, it has been established that there is a significant 
relationship between teachers’ method of teaching, teachers’ attitude 
and students’ achievement in mathematics (Avong, 2013; Daso, 2013).  

The variation teaching strategy which is based on the variation theory is 
one of those novel teaching strategies employed by mathematics 
teachers. Variation theory is a theory of learning and experience that 
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explains how a learner might come to see, understand, or experience a 
given phenomenon in a certain way and why two students sitting in the 
same class might come to understand a concept differently. It is a 
necessary component in teaching in order for students to notice what is 
to be learned (Bussey, Orgill&Crippen, 2012; Learning Project Team of 
HKU, 2011; Kullberg, Kempe&Marton, 2017).  

Lai and Murray (2013) opine that procedural variation is derived from 
three forms of problem solving in algebra: Varying a problem; 
extending the original problem by varying the conditions, changing the 
results and generalization.Partitive Variation Teaching Strategy (PVTS) is 
when a part or parts of a particular problem are held constant, while 
other parts are changed. For example, given y = 2, evaluate: 

a. 5y 
b. 5y – 3 
c. 5y2 – 3 
d. 5y2)2 – 3 

It can be used to address individual differences in the classroom by 
allowing students to draw upon their personal experiences and apply 
them in their learning (Cheng, 2016).Random Variation Teaching 
Strategy (RVTS) on the other hand refers to the teaching of algebra, in 
which cases, entire set of problems come with a varied structures.For 
example, given that y = 2, evaluate: 

a. x + 5 
b. 4x – 9 
c. 3x2 + 7 
d. 9 (x – 2) 

The object of learning for both examples is to evaluate algebraic 
expressions by substituting letters for numbers. A mathematics 
pedagogy that is rooted in variation is one that purposefully provides 
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learners with the means to experience variation through strategically 
designed activities in order to create a mathematically rich learning 
environment that allows learners to discern the object of learning. It is 
defined by its critical features that must be discerned in order to 
constitute the meaning aimed for. So as a pedagogic approach, a pattern 
of variation is a useful tool for structuring teaching to make the 
learning of the object of learning possible (Mhlolo, 2013). This 
ultimately leads to improved performances as evidenced by a number of 
studies.  

The study by Ifelunni, Ugwu, Aneke, Ibiam, Ngwoke, Ezema, Charles, 
Oraelosi, & Ede (2019) investigated motivation as a determinant of 
academic achievement of primary school pupils in Mathematics in 
South-East, Nigeria. A population of 357,115 primary 5 pupils in all the 
5,378 public primary schools in South-East, Nigeria was used for the 
study. The sample for the study comprised 400 primary 5 pupils. The 
findings of the study revealed, among others that there is a significant 
correlation between intrinsic motivation and primary school pupil’s 
academic achievement. Liu (2018) carried out a study on “Potential 
reciprocal relationship between motivation and achievement: A 
longitudinal study”. It included students from 1,052 high schools across 
the United States. Motivation had a greater influence on follow-up 
mathematics achievement (0.079, p<0.001). Jing, Tarmizi, Bakar and 
Aralas (2017) investigated the effect of utilizing Variation Theory Based 
Strategy on students’ algebraic achievement and motivation in learning 
algebra. The study used quasi-experimental non-equivalent control 
group research design and involved 56 Form Two (Secondary Two) 
students in two classes (28 in experimental group, 28 in control group) 
in Malaysia. Result from analysis of covariance (ANCOVA) indicated 
that the experimental group students achieved significantly better test 
scores than the control group. In addition, result of Multivariate 
Analysis of Variance (MANOVA) also showed evidences of significant 
effect of VTBS on experimental students’ overall motivation. These 
results suggested the utilization of VTBS would improve students’ 
learning in algebra. Effect of integrated curriculum delivery strategy on 
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secondary school students’ achievement and retention in Algebra in 
Benue state was experimented by Anyor and Iji (2010). The population 
comprised 1,368 Senior Secondary 1 students out of which 149 were 
purposively sampled. The study found among other things that 
Integrated Curriculum Delivery Strategy (ICDS) enhanced students’ 
achievement and retention in algebra taught during the course of the 
study. The ICDS highlighted the importance of creativity which is akin 
to the partitive variation teaching strategy, in the teaching and learning 
of algebra in schools. These empirical studies provided gaps and 
conclusions which were further investigated in the present study. 

The following research questions guided the study: 

i. What is the effect of the PVTS on the mean motivation ratings of 
Basic 5 pupils as compared to those taught using the RVTS? 

ii. What is the effect of the PVTS on the mean algebraic performance of 
Basic 5pupils as compared to those taught using RVTS? 

Two corresponding null hypotheses were formulated and tested at 0.05 
level of significance:  

i. There is no significant effect of the PVTS on the mean motivation 
ratings of Basic 5 pupils as compared to those taught using the RVTS. 

ii. There is no significant effect of the PVTS on the mean algebraic 
performance of Basic 5pupils as compared to those taught using 
RVTS. 

MATERIAL AND METHODS MATERIAL AND METHODS MATERIAL AND METHODS MATERIAL AND METHODS     
The quasi experimental, pretest-posttest, control group design is 
adopted for the study. This design is seen as suitable due to the inability 
to manipulate and randomize the respondents who were primary school 
pupils studying in Basic Five. Denga (2017) posited that quasi-
experimental studies are conducted under conditions that do not permit 
control, manipulation of variables or random selection. Random 
assignment can be achieved but the intact groups coupled with 
administrative constraints (random selection may lead to a disruption 
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of school organization and classes) do not allow randomization, control 
or manipulation. It is an investigation of the effectiveness of a teaching 
method where random selection of subjects is not possible being a good 
example, in this study, the Partitive Variation Teaching Strategy.  

The area of study is Benue Education Zone B, also called Benue North 
West Senatorial Zone. The population comprised20,895 pupils from 
1,804 primary schools in Zone B education zone of Benue state (SUBEB, 
Makurdi, 2019). The sample for this study was 254 pupils. There was a 
total of 113 pupils (54 male and 59 female) in the experimental group, 
while the control group had 141 pupils (77 male and 64 female).  

Procedure Procedure Procedure Procedure Methodology Methodology Methodology Methodology     
The study made use of 2 instruments: Algebra Motivation 
Questionnaire (AMQ) and the Algebra Performance Test (APT). The 
AMQ was a 30-item motivation questionnaire containing both 
pleasant (positively skewed) and unpleasant (negatively skewed) items, 
designed by the researcher. The Algebra Performance Test (APT) was a 
20-item test set by the researcher. There were 2 sets of lesson plans for 
the research in each sub-topic treated, one for the Partitive Variation 
Teaching Strategy (experimental group) and the other for the Random 
Variation Teaching Strategy (control group). Some lesson plans were for 
a period of 1 hour, while others were for 30 minutes. 

Statistical Statistical Statistical Statistical Analysis Analysis Analysis Analysis     
The means and standard deviations of the variables studied were used to 
answer the research questions. The Analysis of Covariance (ANCOVA) 
was used to test the hypotheses relating to students’ algebraic 
performance. Motivation on the other hand, was analysed using 
Multivariate Analysis of Covariance (MANCOVA) with data obtained 
from the AMQ. Both hypotheses were tested at 0.05 level of 
significance. 

RESULT RESULT RESULT RESULT     
The data is presented according to the objectives of the study. This is 
done by placing data for a research questions first and followed 
immediately by the corresponding hypothesis.  
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Research question Research question Research question Research question oneoneoneone:::: What is the effect of PVTS on the mean ratings 
of Basic 5 pupils’ motivation as compared to those taught using the 
RVTS?  

Table 1:Descriptive statistics for mean motivation ratings in the experimental and control Table 1:Descriptive statistics for mean motivation ratings in the experimental and control Table 1:Descriptive statistics for mean motivation ratings in the experimental and control Table 1:Descriptive statistics for mean motivation ratings in the experimental and control 
groupsgroupsgroupsgroups    

     Experimental (N = 113)Experimental (N = 113)Experimental (N = 113)Experimental (N = 113)    Control (N = 141)Control (N = 141)Control (N = 141)Control (N = 141)    
 MotivationMotivationMotivationMotivation    MeanMeanMeanMean    Std. Std. Std. Std. Dev.Dev.Dev.Dev.    MeanMeanMeanMean    Std. Dev.Std. Dev.Std. Dev.Std. Dev.    
Posttest Attention 3.62 0.25 2.26 0.38 
 Relevance 3.29 0.34 2.73 0.38 
 Confidence 3.04 0.42 2.85 0.43 
 Satisfaction 3.10 0.44 2.86 0.37 
 Interest 3.22 0.35 2.71 0.41 
 TotalTotalTotalTotal 3.263.263.263.26 0.420.420.420.42 2.682.682.682.68 0.450.450.450.45 
Pretest Attention 2.49 0.37 2.36 0.32 

Relevance 2.84 0.35 2.56 0.30 
Confidence 2.94 0.43 2.90 0.42 
Satisfaction 2.91 0.42 2.83 0.43 
Interest 2.94 0.41 2.67 0.37 
TotalTotalTotalTotal    2.832.832.832.83    0.430.430.430.43    2.662.662.662.66    0.420.420.420.42    

 
Results in Table 1 display the means and standard deviations of the 
responses with respect to motivation of pupils in the experimental and 
control groups. It reveals that in the experimental group, the pupils 
consistently improved individually and in the total means (2.83 to 3.26) 
while the standard deviation got smaller from 0.43 to 0.42 which shows 
an improvement in the data distribution across the sub-scales of 
attention, relevance, confidence, satisfaction and interest. Results in the 
table also illustrate the means and standard deviations of the responses 
with respect to motivation of pupils in the control group. It reveals that 
the pupils appear to have responded in a similar fashion individually and 
in the total means (2.66 and 2.68). The standard deviations were 0.42 
and 0.45 across the sub-scales of attention, relevance, confidence, 
satisfaction and interest. The standard deviations in both groups showed 
elements of homogeneity in their responses.    
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Figure 1: Bar chart for mean motivation ratings in the experimental and control groups 

The figure is a pictorial representation of Table 1. It displays the means 
and standard deviations of the experimental group in blue and red 
respectively, while the means and standard deviations of the control 
group are displayed in green and purple respectively.  
 
Table 2Table 2Table 2Table 2: : : : Descriptive statistics for the motivation responses of pupils in the four subDescriptive statistics for the motivation responses of pupils in the four subDescriptive statistics for the motivation responses of pupils in the four subDescriptive statistics for the motivation responses of pupils in the four sub----groupsgroupsgroupsgroups    

Results in Table 2 show that the mean responses of the pupils in 
Experimental Group One increased from 2.81 in the pretest to 3.26 in 
the posttest, with standard deviations of 0.28 and 0.22 respectively. In 
the Experimental Group Two, the pupils had a mean response on 2.86 in 
the pretest and increased to 3.25 in the posttest, with standard 
deviations of 0.24 and 0.19 respectively. In the Control Group One, the 
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Experimental Experimental Control Control

    GroupGroupGroupGroup    MeanMeanMeanMean    Std. DeviationStd. DeviationStd. DeviationStd. Deviation    NNNN    
Posttest   Experimental1 3.26 0.22 71 

 Experimental2 3.25 0.19 42 

 Control1  2.68 0.27 34 

 Control2  2.68 0.27 107 

Pretest   Experimental1 2.81 0.28 71 

 Experimental2 2.86 0.24 42 

 Control1  2.67 0.25 34 

 Control2  2.66 0.24 107 
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pupils had mean response of 2.67 in the pretest and 2.68 in the posttest 
with standard deviations of 0.25 and 0.27 respectively. The mean 
response of the pupils in Control Group Two was 2.66 with a standard 
deviation of 0.24, in the pretest and mean of 2.68 and standard 
deviation of 0.27 in the posttest, this demonstrated an almost static 
response in the control group.   
 

Figure Figure Figure Figure 2222: B: B: B: Bar chart for the motivation responses of pupils in the four subar chart for the motivation responses of pupils in the four subar chart for the motivation responses of pupils in the four subar chart for the motivation responses of pupils in the four sub----groupsgroupsgroupsgroups 

The bar chart in Figure 2 illustrates the mean and standard deviations of 
the mean motivation ratings of the pupils in the experimental and 
control groups as individual groups. 
 
Table 3:Summary descriptive statistics for mean motivation ratings 
according to the experimental and control groups  
        PretestPretestPretestPretest    PosttestPosttestPosttestPosttest        
GroupGroupGroupGroup    NNNN    MeanMeanMeanMean    S.D.S.D.S.D.S.D.    MeanMeanMeanMean    S.D.S.D.S.D.S.D.    Mean GainMean GainMean GainMean Gain    
Experimental 113 2.83 0.43 3.26 0.42 0.43 
Control 141 2.66 0.42 2.68 0.45 0.02 
Mean difference Mean difference Mean difference Mean difference      0.170.170.170.17        0.580.580.580.58        0.410.410.410.41    

 
The experimental and control groups had a mean motivation rating of 
2.83 and 2.66 in the pretest respectively with a mean difference of 0.17 
in favour of the experimental group. The data also showed that the 
pupils in the two groups had corresponding means of 3.26 and 2.68 in 
the posttest, this gave a mean difference of 0.58, also in favour of the 
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experimental group. There was a mean gain of 0.43 for the experimental 
group to the control group’s mean gain of 0.02, which gave rise to a 
mean gain difference between the groups of 0.41. The standard 
deviation for the experimental group (0.42) was smaller than those of 
the control group (0.45) in the posttest; this indicates that the 
responses of the pupils in the experimental group were more 
homogenous than those in the control group. This depicts a positive 
effect of the PVTS motivation of pupils in learning algebra among the 
sample of pupils, to answer the research question.  

Hypothesis oneHypothesis oneHypothesis oneHypothesis one: There is no significant effect of the PVTS on the mean 
motivation ratings of Basic 5 pupils as compared to those taught using 
the RVTS 

Table 4:Summary of multivariate tests for mean motivation ratings between the 
experimental and control groups 

EffectEffectEffectEffect    ValueValueValueValue    FFFF    
Hypothesis Hypothesis Hypothesis Hypothesis 

dfdfdfdf    Error dfError dfError dfError df    Sig.Sig.Sig.Sig.    
Groups Pillai's Trace 0.59 33.94 6 492 0.00 

Wilks' LambdaWilks' LambdaWilks' LambdaWilks' Lambda    0.420.420.420.42    44.6444.6444.6444.64    6666    490490490490    0000.00.00.00.00    
Hotelling's Trace 1.38 56.26 6 488 0.00 

Roy's Largest Root 1.38 112.93 3 246 0.00 

 

The data is interpreted using Wilks’ Lambda, the recommended measure 
(Lund & Lund, 2020) for a multivariate statistic (MANCOVA) for the 
study. Data in Table 4 shows that there is a statistically significant 
difference F (6, 490) = 44.64 and p = 0.00 < 0.05 in the mean 
motivation rating of the respondents. The research hypothesis one is 
therefore rejected, which implies that the mean motivation ratings of 
pupils taught using the PVTS differ significantly from those taught using 
the RVTS. This suggests that the pupils showed greater attention, 
relevance, confidence, satisfaction and interest in the learning of algebra 
when taught using the intervention strategy.  
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Research question two:Research question two:Research question two:Research question two: What is the effect of the PVTS on the mean 
score of Basic 5 pupils’ algebraic performance as compared to those 
exposed to RVTS? 

Table Table Table Table 5555:Descriptive statistics showing the mean scores at APT in the experimental and :Descriptive statistics showing the mean scores at APT in the experimental and :Descriptive statistics showing the mean scores at APT in the experimental and :Descriptive statistics showing the mean scores at APT in the experimental and 
control groups in terms of the four subcontrol groups in terms of the four subcontrol groups in terms of the four subcontrol groups in terms of the four sub----groupsgroupsgroupsgroups    

 

 
Results in Table 5 reveal the means and standard deviations of the 4 
sub-groups in terms of the algebra performance test. The Experimental 
Group One had a mean of 11.10 in the pretest with a standard deviation 
of 5.70 and a mean of 18.99 and standard deviation of 7.74. The 
Experimental Group Two had a mean of 8.86 and 21.05 in the pretest 
and posttest respectively, with standard deviations of 2.58 and 9.45. The 
Control Group One had a mean of 8.38 in the pretest and 9.82 in the 
posttest, with standard deviations of 3.04 and 3.79 respectively. The 
Control Group Two had a mean of 7.48 in the pretest and 9.81 in the 
posttest, with corresponding standard deviations of 3.54 and 3.69 
respectively. On the whole, the two groups demonstrated similar data 
characteristics going by their standard deviations. However, there 
appears to be a disproportionate data behaviour in Experimental Group 
Two, where the standard deviation in the posttest appears abnormal to 
the other results in relation to the mean and total number of 
respondents.  

    Group Group Group Group     MeanMeanMeanMean    Std. DeviationStd. DeviationStd. DeviationStd. Deviation    NNNN    
Posttest  Experimental1 18.99 7.74 71 

 Experimental2 21.05 9.95 42 

 Control1 9.82 3.79 34 

 Control2 9.81 3.69 107 

Pretest   Experimental1 11.10 5.70 71 

Experimental2 8.86 2.58 42 

Control1 8.38 3.04 34 
Control2 7.48 3.54 107 
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Figure Figure Figure Figure 3333: Bar chart showing the mean scores at APT in the experimental and control groups : Bar chart showing the mean scores at APT in the experimental and control groups : Bar chart showing the mean scores at APT in the experimental and control groups : Bar chart showing the mean scores at APT in the experimental and control groups 
in terms of the four subin terms of the four subin terms of the four subin terms of the four sub----groupsgroupsgroupsgroups    

 
The means in blue and standard deviations in red illustrate the scores of 
pupils in the groups with respect to the pretest and posttest 
performance.  

Table Table Table Table 6666: Summary descriptive statistics showing the mean difference between the : Summary descriptive statistics showing the mean difference between the : Summary descriptive statistics showing the mean difference between the : Summary descriptive statistics showing the mean difference between the 
experimental and control gexperimental and control gexperimental and control gexperimental and control group at APTroup at APTroup at APTroup at APT    
        PretestPretestPretestPretest    PosttestPosttestPosttestPosttest        
GroupGroupGroupGroup    NNNN    MeanMeanMeanMean    S.D.S.D.S.D.S.D.    MeanMeanMeanMean    S.D.S.D.S.D.S.D.    Mean GainMean GainMean GainMean Gain    
Experimental 113 9.98 4.14 20.02 8.85 10.04 
Control 141 7.93 3.29   9.82 3.74   1.89 
Mean difference Mean difference Mean difference Mean difference      2.052.052.052.05        10.2010.2010.2010.20                8.158.158.158.15    

 
Results in Table 6 shows that pupils in the experimental group had a 
mean of 9.98 and 20.02 and standard deviation of 4.14 and 8.85 in the 
pretest and posttest respectively; this gives a mean gain of 10.04 for the 
experimental group. The control group on the other hand had a mean 
performance score of 7.93 and 9.82 with standard deviations of 3.29 and 
3.74 in the pretest and posttest respectively with a mean gain of 1.89. 
There was a mean difference of 2.05 and 10.20 in the pretest and 
posttest, and 8.15 in the mean gain. The standard deviations of the two 
groups are an indication that the data sets share similar traits, because 
they fall within the same side and partition of the normal curve. To 
answer the research question, the PVTS appears to have caused an 
increased algebraic performance in the APT by pupils in the 
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experimental group as compared to pupils that were taught using the 
RVTS.   
Hypothesis twoHypothesis twoHypothesis twoHypothesis two: The PVTS has no significant effect on Basic 5 pupils’ 
algebra performance mean score as compared to those taught using the 
RVTS. 

Table Table Table Table 7777: Summary tests of between: Summary tests of between: Summary tests of between: Summary tests of between----subjects (experimental and control groups) subjects (experimental and control groups) subjects (experimental and control groups) subjects (experimental and control groups) 
effects with respect to the APT using posttest as the dependent variable effects with respect to the APT using posttest as the dependent variable effects with respect to the APT using posttest as the dependent variable effects with respect to the APT using posttest as the dependent variable     

SourceSourceSourceSource    
Type III Sum of Type III Sum of Type III Sum of Type III Sum of 
SquaresSquaresSquaresSquares    dfdfdfdf    Mean SquareMean SquareMean SquareMean Square    FFFF    Sig.Sig.Sig.Sig.    

Corrected Model 7433.87 8 929.23 25.18 0.00 
Intercept 4701.44 1 4701.44 127.42 0.00 
APTpretest 939.46 1 939.46 25.46 0.00 
Gender 54.74 1 54.74 1.48 0.22 
APT 4773.41 3 1591.14 43.12 0.00 
Gender * APT 157.16 3 52.39 1.42 0.24 
Error 9039.95 245 36.90   
Total 67952.00 254    
Corrected Total 16473.83 253    

    
The analysis shown in Table 7 reveal that there was a statistically 
significant effect, where F(3, 245) = 43.12 and P = 0.00 < 0.05 of the 
PVTS when compared to the RVTS in the mean performance scores of 
pupils. The null hypothesis is rejected which implies that the PVTS has a 
significant effect on Basic 5 pupils’ algebra performance mean score as 
compared to those taught using the RVTS.  
    
DISCUSSION DISCUSSION DISCUSSION DISCUSSION     
This study found a significant difference in the mean motivation ratings 
of pupils in the experimental group and the control group in favour of 
the experimental group which agrees with Jing, Tarmizi, Bakar and 
Aralas (2017).The findings also agree withYakubu (2017) who found 
that pupils with mathematics learning challenge in the treatment group 
showed higher motivation than pupils in the control group. There were 
evidences of significant effect of the partitive variation theory-based 
strategy on experimental students’ overall motivation. This indicated 
that the partitive variation teaching strategy may be capable of 
triggering both the intrinsic and extrinsic motivation of pupils in the 
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middle basic level of education in Benue state, Nigeria. This was made 
more consistent by the more improved mean motivation ratings in the 
5 subscales of attention, relevance, comprehension, satisfaction and 
interest, which the pupils in the experimental group consistent had 
higher mean responses.  
There was statistically significant difference in the performance of 
students between the experimental group and the control group, which 
agrees with Anyor and Iji (2010) as well as Jing, Tarmizi, Bakar and 
Aralas (2017). The positive interaction of organizational culture, 
education in this case, and human resource management (teaching) 
would result in self-esteem and self-actualization. Generally, it is agreed 
that dispositions such as motivation, curiosity and perseverance can be 
recognised when students persist at difficult tasks, take risks and exhibit 
open mindedness (Al-Shara, 2015). The findings of this study also agree 
withthose of Liu (2018) as well as Ifelunni, Ugwu, Aneke, Ibiam, 
Ngwoke, Ezema, Charles, Oraelosi, and Ede (2019) that there is a 
significant influence of motivation or that there is a potential reciprocal 
relationship between motivation and academic performance of students. 
García, Rodríguez, Betts, Areces and González-Castro (2016) stated that 
Mathematics enjoyment or satisfaction positively predicted 
mathematics achievement as has been confirmed in this study. Higher 
motivation ratings which may be due to the partitive variation teaching 
strategy predicatedbetter algebraic performances among Basic school 
learners.  
 
CONCLUSION CONCLUSION CONCLUSION CONCLUSION     
This study concluded that pupils in the experimental group significantly 
showed higher motivation ratings and consistently outperformed those 
in the control group in the algebra performance test. The study further 
concluded that the partitive variation teaching strategy may be useful 
for the improvement of algebra teaching and learning in Middle Basic 
(Basic 5) level of education in Benue state, which may be replicated in 
other locations. 
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ABSTRACTABSTRACTABSTRACTABSTRACT    
The purpose of this study was to diagnose, using the Newman error analysis model. 
The error committed when students solve quadratic equation using completing 
square method. The target population was all SS3 students in Nasarawa State public 
schools. Three research questions and three hypotheses were answered and tested 
respectively. Survey design was used for the study. Data collected was analysed using 
student t-test. The result of the findings showed that all the students committed 
errors at various stages of Newman model and there is no significance difference in 
the means of errors committed by SS3 students that solved quadratic equation using 
completing square method. 
    
INTRODUCTIONINTRODUCTIONINTRODUCTIONINTRODUCTION    
The importance given to mathematics in the curriculum from primary 
to the secondary level reflects the role played by mathematics in 
contemporary society. It is in understanding of this that many countries 
now resort to making comprehensive and well programmed efforts 
towards effective teaching and learning of science and mathematics at all 
levels of the educational system through the development and 
implementation of improved programmes and projects (Azuka, 2001). 
In most schools in Nigeria for example, the study of mathematics is 
made mandatory for all students. In order to secure admission for most 
courses at higher levels of education, a credit pass in mathematics is a 
pre-requisite. In spite of importance of mathematics in human 
existence, students still perform poorly in the subject. Musa (2014) 
stressed that West African Examination Council (WAEC) results in 
mathematics between 2004 and 2013 attest to the candidates’ poor 
performance. In this period, the percentage credit pass and above in 
mathematics at the Senior Secondary Certificate Examination (SSCE) 
level ranges about 40% pass. The West Africa Examination Council 
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(WAEC) Chief Examiners Report consistently reported lack of skill in 
answering almost all the questions asked in general mathematics. The 
most affected areas include, geometry of 3-dimensional problems, 
algebraic expression (quadratic equation) and words problems in 
equations, statistics and percentage errors to mention a few. In specific 
terms the examiners reported students’ weaknesses in quadratic 
equation. Some areas of the syllabus that were also reported to be 
poorly attempted by candidates were the reading and drawing of 
quadratic graph among others. The weakness is also evident in the Chief 
Examiners’ reports of WASSCE 2012, 2013, 2015, 2016 and 2018.In 
view of these general weak performances of students in mathematics, 
efforts are being made every now and then by mathematics educators at 
various quarter to bring mathematics teaching and learning meaningful. 
This is observed in the trends of workshops for teachers of mathematics 
and different research works in areas of teaching, student achievement 
in mathematics, attitude of students towards the subject and strategies 
to improve on the teaching and learning of mathematics.  Learners are 
evaluated thereof on the way they conceive the concepts in 
mathematics and the quality of teaching. This will help to reveal learner 
errors and misconceptions (Riccomini, 2005). According to Riccomini, 
Mathematics teachers do not treat learner errors committed when 
solving mathematical problems seriously. He also said teachers do not 
have courage and patience to investigate learners’ errors and problems 
experienced in solving mathematical problems. 
 
Error can be defined here as a way of doing a thing wrongly. Reviewing 
the research method on errors, specifically, classifying students’ errors 
based on the step of solving problems or the sources of difficulties in 
solving problems. Students correctly follow wrong algorithms, which is 
contrary to many teachers views that students wrongly follow an 
algorithm. This study focuses on where the error originated, which is 
linked between conceptual and procedural knowledge. One of the main 
methods used to analyze student’s errors is to classify them into certain 
categorization based on analysis of students’ mistakes. The errors are 
classified in terms of Language difficulties, difficulties in the processing 
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iconic and visual representation of mathematical knowledge, deficiency 
in the requisite skill, facts, and concepts; for example, student may 
forget or be unable to recall related information in solving problems, 
incorrect association rigidity; that is negative transfer caused by 
decoding and encoding information and application of irrelevant rules 
or strategies. Titus (2016) also used the classifying method but based his 
own on the model of problem solving (Polyer). He thought that 
Students errors may be due to deficiency in one or more of the above 
steps.  
 
Analysis of error is the ability to establish the existence of errors in a 
computation. There are many factors that help students to turn up at a 
correct result while solving mathematical problems. The method is 
based on the fact that in the process of problem solving there are two 
major types of hurdles that hinder students from arriving at correct 
answers. They are; troubles in reading fluency and abstract 
understanding that helps reading and understanding meaning of 
problems. The other one is trouble of processing mathematical 
problems that consist of transformation, process skill, and encoding 
results. It is important to find where students commit such errors and 
continue to repeat them.                                                                    
Studies have been conducted over years to determine the predictor of 
mathematics achievement among various groups of individuals. Some 
of the predictions are, socio-economic status of students, teaching 
methods teachers use, gender and environmental factors of students 
among others (Owolabi and Adejoke, 2014; Adeyinka and Kaino, 
2014). One variable that has over the years, received considerable 
attention in many studies on science achievement in general and 
mathematics achievement in particular is gender. According to Owolabi 
and Adejoke (2014) studies conducted among middle and high school 
students show a significant gender effect favoring males in overall 
sciences and mathematic achievement. They also said in another study 
that boys outperform girls in science but in reading and writing, girls 
had the advantage. Abubakar and Oguguo (2011) study show no 
significant difference in gender achievement in relation to Number and 
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Numeration, Algebraic process and statistics. However, in some studies, 
both male and female perform at par having applied certain strategies 
(Adeleke, 2007).  
Another variable which is of interest in this study is school location. 
There are different school locations in Nasarawa state which include 
urban, semi-urban rural or remote villages. The results of some studies 
outside the shores of Nigeria have shown that location is a variable to 
consider on students’ achievement, example is Indonesia, Jambi 
province. Effandi and Siti (2010) attest that students in rural schools 
perform poorly in mathematics at the point of comprehension, given 
that the effect of mother tongue or bilingual conflict is prominent. The 
urban schools more errors are committed at the process skill and 
transformation stage. 
One other factor the researcher considered is the student academic 
orientation (Science/arts). The orientation of the students may or may 
not narrow their understanding of specific concepts and will not be able 
to engage them in problem solving. Students who do not have 
background knowledge in mathematics usually display numerous errors 
in solving mathematical problems and this therefore results in most 
students grappling with quadratic equations (Sello, 2014). If a research 
could characterize students learning difficulties, it would be possible to 
design effective instruments to enhance students learning. The research 
on student’s errors is a way to provide such support for both teachers 
and students.Li (2006), pointed out one way of trying to find out what 
makes algebra difficult is to identify the kind of errors students commit. 
There was also need to classify the errors based on the steps of solving 
problems. He reported that Radatz first classified students’ errors in 
terms of language difficulties, mathematics is like a foreign language for 
students who needs to know and understand mathematical concepts, 
symbol, and vocabulary. Misunderstanding the logic for mathematics 
language could cause students error at the beginning of problem 
solving, difficulties in processing the representation of mathematical 
knowledge, like of requisite skills, knowledge, and concepts, poor 
associations or rigidity; that is, wrong transfer caused by decoding and 
encoding information and application of irrelevant rules or strategies. 
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Anne Newman (1980) than used the classifying method but based her 
model on problem solving.  
 
The model of the sequence of steps in problem solving: reading and 
comprehension, transformation, process skill, and encoding to identify 
students’ possible errors. She thought that student’s error may be due to 
deficiency in one or several of the above steps. This is what is today 
referred to as Newman error analysis procedure (Newman Model) 
which the researcher will adopt to diagnose errors students commit by 
senior secondary school three when solving quadratic equation by 
completing square method. 
 
STATEMENT OF THE PROBLEMSTATEMENT OF THE PROBLEMSTATEMENT OF THE PROBLEMSTATEMENT OF THE PROBLEM 
In SSCE mathematics examination, students have presented difficulties 
in solving equations. The Chief Examiner’s Report of 2011 to 2017 all 
emphasized that students are weak in algebraic process; Quadratic 
equation is one topic that every year WASSCE features to test the 
concept among students and also to test their procedural understanding 
of quadratic equations. These mistakes lower students’ achievement in 
SSCE Mathematics achievement it is therefore important to identify the 
types of errors students commit and where they commit them.The 
Newman Model; Newman Error Analysis Procedure has been found 
useful for analyzing students’ errors when solving quadratic equations 
since it takes them through the steps needed to reach the solution. The 
focus of this study therefore was to analysis the errors committed when 
senior secondary school students solve quadratic equations by 
completing square method using Newman error analysis procedure.    
    
OBJECTIVES OF THE STUDYOBJECTIVES OF THE STUDYOBJECTIVES OF THE STUDYOBJECTIVES OF THE STUDY    
The objectives of this study were using Newman Error Analysis 
procedure;  
1. compare the means and standard deviations of errors committed by 

male and female senior secondary school (SS3) students’ when 
solving quadratic equation by completing square method 
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2. established the means and standard deviations of errors committed 
by urban and rural senior secondary school (SS3) students 
committed when solving quadratic equation using method of 
completing square 

3. compare the means and standard deviation of errors committed by 
Science and Art senior secondary school (SS3) students’ when 
solving quadratic equations using the method of completing 
square. 

    
RESEARCH QUESTIONSRESEARCH QUESTIONSRESEARCH QUESTIONSRESEARCH QUESTIONS 
The following research questions guided the study. 
Using Newman error analysis Procedure;  
1. what are the means and standard deviations of errors committed by 

male and female senior secondary school three (SS3) students’ 
when solving quadratic equations by completing square method? 

2. what are the mean and standard deviations of errors committed by 
senior secondary school three (SS3) students’ in the urban and rural 
areas when solving quadratic equation using completing square? 

3. what are the mean and standard deviations of errors committed by 
science and arts senior secondary school three (SS3) students’ when 
solving quadratic equation by completing square mwthod? 

    
STATEMENT OF HYPOTHESESSTATEMENT OF HYPOTHESESSTATEMENT OF HYPOTHESESSTATEMENT OF HYPOTHESES 
The following null hypotheses were tested at 0.05 level of significance. 
Using Newman error analysis procedures; 
HoHoHoHo1111: There is no significant difference in the mean scores of errors 

committed by male and female senior secondary school students’ 
when solving quadratic equations by completing square method 

HoHoHoHo2222: There is no significant difference in the mean scores of errors 
committed by urban and rural senior secondary school students’ 
when solving quadratic equation using completing square method 

HoHoHoHo3333: There is no significant difference in the mean scores of errors 
committed by Science and Art senior secondary school students’ 
when solving quadratic equations using completing square 
method 
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RESEARCH METHODOLOGYRESEARCH METHODOLOGYRESEARCH METHODOLOGYRESEARCH METHODOLOGY 
The research designs used for the study was survey research designs.This 
design involved the collection of data with a short span of time from 
randomly selected sample of the target population. The cross-sectional 
survey design also called parallel-sample design was used for the study.  
Population Population Population Population  
The population of the study comprised all senior secondary school three 
(SS3) students in public senior secondary schools in Nasarawa State.       
    
Sample and Sampling ProcedureSample and Sampling ProcedureSample and Sampling ProcedureSample and Sampling Procedure    
One senatorial district was randomly selected for the survey. Multi-
stratified random sampling procedure was used to select the schools for 
the study in terms of gender, school location and background  
    
Method of Data Collection; InstrumentationMethod of Data Collection; InstrumentationMethod of Data Collection; InstrumentationMethod of Data Collection; Instrumentation 
Data were collected using, Quadratic Equation Diagnostic Test. 
    
QuadraticQuadraticQuadraticQuadratic    Equation Diagnostic Test (QEDTEquation Diagnostic Test (QEDTEquation Diagnostic Test (QEDTEquation Diagnostic Test (QEDT)))):  
The researcher selected the items of this test from past SSCE questions 
papers and work examples from text books that are recommended by 
WAEC in the syllabus. This was attempted by all the students in the 
sampled schools. Test was administered and scripts were returned and 
marked. The scores recorded with respect to the Newman error analysis 
procedure stages and was tested. 
    
Techniques for Data Analysis Techniques for Data Analysis Techniques for Data Analysis Techniques for Data Analysis  
The research questions were answered using means and standard 
deviation of scores for errors committed by SS3 students while the 
Hypotheses were tested using student independent t-test at α≤ 0.05. 
    
Results and Data Analysis  Results and Data Analysis  Results and Data Analysis  Results and Data Analysis      
Research Question 2Research Question 2Research Question 2Research Question 2; What are the means and standard deviations of 
error committed by male and female SS3 students that solve quadratic 
equations using completing square method? 
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Table 1Table 1Table 1Table 1: Means and Standard Deviations of Error Committed by Male and Female : Means and Standard Deviations of Error Committed by Male and Female : Means and Standard Deviations of Error Committed by Male and Female : Means and Standard Deviations of Error Committed by Male and Female 
Students that Solve QStudents that Solve QStudents that Solve QStudents that Solve Quadrauadrauadrauadratic Equation Using Completing Squaretic Equation Using Completing Squaretic Equation Using Completing Squaretic Equation Using Completing Square    Method        Method        Method        Method            
Variables                       Means                Standard Deviation                      t-test   
 
Male                          1.612                      0.209                           0.095 
 Female                     1.780                        0.227 
Table 1 shows the means and standard deviations of male and female SS3 
students that solve quadratic equation using completing square method. 
The mean scores for male students was 1.612and standard deviation was 
0.209. The mean scores for the female students was 1.780 and standard 
deviation was 0.227 
    
Research Research Research Research Question Question Question Question 3333; What are the means and standard deviations of 
error committed by urban and rural SS3 students that solve quadratic 
equations using completing square method? 
 
TableTableTableTable2222: Means and Standard Deviations of Error Committed by Urban and Rural : Means and Standard Deviations of Error Committed by Urban and Rural : Means and Standard Deviations of Error Committed by Urban and Rural : Means and Standard Deviations of Error Committed by Urban and Rural 
Students that Solve QuadraStudents that Solve QuadraStudents that Solve QuadraStudents that Solve Quadratic Equation Using Ctic Equation Using Ctic Equation Using Ctic Equation Using Completing Squareompleting Squareompleting Squareompleting Square    Method        Method        Method        Method            
Variables                       Means                Standard Deviation                      t-test   
 
Urban                            1.600                      1.191                           0.020 
 Rural                            1.704                        0.174 
 
Table 2 shows the means and standard deviations of urban and rural SS3           
students that solve quadratic equation using completing square method. 
The mean scores for urban students was 1.600and standard deviation 
was 1191. The mean scores for the rural students was 1.704and standard 
deviation was 0.174. 
    
Research Research Research Research Question Question Question Question 3333; What are the means and standard deviations of 
error committed by science and art SS3 students that solve quadratic 
equations using completing square method? 
 
TablTablTablTable3e3e3e3: Means and Standard Deviations of Error Committed by Science and Art : Means and Standard Deviations of Error Committed by Science and Art : Means and Standard Deviations of Error Committed by Science and Art : Means and Standard Deviations of Error Committed by Science and Art 
Students that Solve QuadraStudents that Solve QuadraStudents that Solve QuadraStudents that Solve Quadratic Equation Using Completing tic Equation Using Completing tic Equation Using Completing tic Equation Using Completing SquareSquareSquareSquare    Method        Method        Method        Method            
Variables                       Means                Standard Deviation                      t-test   
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 Science                         1.640                  0.244                           0.898 
 Art                                 1.648                 0.182 
 
Table3:  shows the means and standard deviations of science and art SS3 
students that solve quadratic equation using completing square method. 
The mean scores for urban students was 1.640and standard deviation 
was 0.244. The mean scores for the rural students was 1.648and 
standard deviation was 0.482. 
    
Hypothesis1Hypothesis1Hypothesis1Hypothesis1:::: There is no significant difference in the means score of 
errors committed by male and female SS3 students that solved quadratic 
equations by completing square. 
Table1, presents the t-test analysis of errors committed by male and 
female SS3 students that solved quadratic equation by factorization 
methods. The t-test for difference of two means was 0.095. Therefore, 
as P = 0.095 is greater than α =0.05 (P=0.095>α =0.05). The difference 
was not significant at α<0.05 therefore we do not reject thenull 
hypothesis. 
    
Hypothesis 2 Hypothesis 2 Hypothesis 2 Hypothesis 2 There is no significant difference in the mean scores of 
errors committed by urban and rural SS3 students when solving 
quadratic equation by completing square.    
Table2 presents the t-test result of errors committed by urban and rural 
SS3 students that solve quadratic equation by completing square 
method. The t-test difference of two mean was 0.020. It is observed 
that P = 0.020 is greater than α = 0.05 (since P = 0.020>α = 0.05). The 
difference between the means of error that urban and rural SS3 students 
committed when solving quadratic, equation by completing square is 
not significantly different at α<0.05 therefore we reject the hypothesis.    
    
Hypothesis 3Hypothesis 3Hypothesis 3Hypothesis 3    
There is no significant difference in the mean scores of errors 
committed by science and arts SS3 students when solving quadratic 
equation by completing square,Table 3 presents t-test analysis of errors 
committed by science and arts SS3 students that solve quadratic 
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equation by completing square method. The t-test for difference of two 
means was 0.898. It is observed that P = 0.898 is greater than α = 0.05 
(P = 0.898>α 0.05). The difference between the means error that 
science and arts SS3 students committed when solving quadratic 
equation by completing square is not significantly different α<0.05. we 
therefore accept the hypothesis so stated.    
DISCUSSION OF FINDINGSDISCUSSION OF FINDINGSDISCUSSION OF FINDINGSDISCUSSION OF FINDINGS    
The discussion was made on the bases of the research questions and the 
corresponding hypotheses stated and tested.The types of errors 
committed by students when solving quadratic equation using 
completing square by Newman Model reflects all the error types 
enumerated in the model. The most error type that the SS3 students 
committed was in the translation stage followed by the process skill, 
decoding, encoding and the comprehension stages. The difference 
between the errors type committed are however closely related. The 
presentation is in agreement with the findings of Effidini&siti (2010), 
Teoh (2010), and Nande (2013) that shows significant errors appearing 
at the transformation stage and the process skill the most.The result in 
the case of male and female table 1 shows that there were errors 
committed by both male and female students this agrees with previous 
researches (Bosire, Mondon&Barmoa 2008), who reported that 
irrespective of the schools, male respondent perform better than female. 
In regards to table 2, the mean score of errors committed by urban 
students when solving quadratic equation using completing square 
method was less than that of the rural students. This means the urban 
students committed less error than the rural students. The t-test was 
0.020 which is greater than ∝ ≤ 0.05, since P = 0.020> 0.05, the 
hypothesis was rejected for the method of completing square. The 
findings here supported the finding in (Teoh,2010 and Shio, 2012). 
Even though the errors were more in different locations that is the rural 
pupils’ errors were found mostly at comprehension and transformation 
stages while the urban students’ errors were more at the process skill. 
However, in all, the rural students committed more errors than the 
urban students. Table3 shows that the mean score of errors committed 
by science students when solving quadratic equation by completing 
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square was less than that of the Arts students. This shows that science 
students committed less errors when solving quadratic equation by 
completing square. The t-test was 0.898, this is greater than ∝ ≤ 0.05. 
Therefore, since P = 0.898, ≥ ∝ = 0.05, the hypothesis was not 
accepted, indicating that the mean are not significantly different in 
completing squaremethod. This did not support Trance (2013), that 
science and engineering students achieve better in mathematics than 
other discipline 
    
CONCLUSIONCONCLUSIONCONCLUSIONCONCLUSION    
The results of thefindings showed that all the SS3 students presented 
difficulties at all stages of the Newman Model of Decoding, 
Comprehension, Transformation, Process kill and Encoding. That there 
is no significant difference in the means of SS3 students that solved 
quadratic equation by completing square gender, location and 
background. However, the means of urban and rural SS3 students that 
solve quadratic equation by completing square method are significantly 
different. 
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ABSTRACTABSTRACTABSTRACTABSTRACT  
This paper examine the regulatory framework on political party financing in Nigeria. There is an 
ongoing debate on the theme that excessive illicit financing of political parties and massively 
corrupt financial support of individual candidates on electoral competitions constitute serious 
threat to the process, and negatively influences the development of politics and consolidation of 
democracy in developing countries. The study is restricted to political party financing and 
consolidation of democracy in Nigeria within the period of 2011 to 2019 in two major political 
parties in Nigeria- All Progressive Congress (APC) and Peoples Democratic Party (PDP).  The 
primary sources of financing political parties in any democracy across the globe is through 
payment of membership dues, but none the less, Nigeria presents an exception because such dues 
are hardly paid, another source of funding for the political parties are government grants to 
political parties which is a universal practice. Party financing is the livewire of political parties 
that further enables political parties to create awareness about party manifestoes as a means for 
mobilization and recruitment of more members, this is key to winning elections and execution of 
party programs through government policies.  

 
INTRODUCTION  INTRODUCTION  INTRODUCTION  INTRODUCTION      
Democracy is a capital-intensive venture, and political parties cannot thrive effectively in the arena 
without sufficient funds. Cole (2016) notes that Nigeria practices one of the most expensive political 
systems in the world, Finance has been the major bane in the development of the country’s political 
system, as there is no effective laws, or culture, or strong institutional regulatory framework about 
how to finance political parties or the limit of expenses on elections, and sources of such finances. 
There is an ongoing debate on the theme that excessive illicit financing of political parties and 
massively corrupt financial support of individual candidates on electoral competitions constitute 
serious threat to the process, and negatively influences the development of politics and consolidation 
of democracy in developing countries. Financial involvement in obtaining political nomination forms 
for elective public offices is astronomically higher and beyond the reach of average political aspirant. 
This high bid system of financing is a systemic instrument being used to ward-off financially weak-
based politicians. Sourcing money for political party business beyond the approved limit has derailed 
politics and weakened the course of democracy (Stephen, 2008). 
  
This paper, as a primary objective, intends to examine the regulatory framework on political party 
financing in Nigeria hence the need for a corresponding research question thus: Is there regulatory 
framework on political party financing in Nigeria? In an attempt to do justice to the foregoing 
objective and research question, this study is restricted to political party financing and consolidation 
of democracy in Nigeria within the period of 2011 to 2019 in two major political parties in Nigeria- 
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All Progressive Congress (APC) and Peoples Democratic Party (PDP). On the same basis, relevant 
literature will be reviewed to identify the knowledge gap with a view to filling in same.  
  
LLLLITERATURE REVIEW ITERATURE REVIEW ITERATURE REVIEW ITERATURE REVIEW     
This segment reviews relevant literature drawing its intellectual strength from the work of others with 
the aim of critically commenting on them in the light of conventional academic parameters.   
    
Concept of Party Financing Concept of Party Financing Concept of Party Financing Concept of Party Financing     
The term “Political Finance” has been defined by Ojo (2000), Obiorah (2004), Pinto-Duschinsky 
(2001 and 2004), Emelonye (2004) and (Ayoade) as the use of money or the use of other material 
resources for political activities. It also embodies the sources or means through which political 
activities are sponsored in a given polity. The concept of political finance has two broad connotations 
viz money used for electioneering (campaign funds) and money used for political party expenses 
(party funds). Though there are other forms of political finance but these two will form the basis of 
our discussion because they constitute the foundation of every political activity. This broad definition 
of political finance while capturing the essence of the term does not acknowledge the multiplicity of 
forms and ways in which the monetization of politics may be used to influence political outcomes. The 
definition offered by Pinto – Duschinky (2001) also fails to capture the centrality of “political”. That 
is, it shies away from explicating the ambits of the term “political”. According to Emelonye 
(2004:34), what the present author advocates here is not a semantic description but rather a 
clarification as to construction of the term when it comes to foreign contributions. For example, in 
issued, the definition of “political” is narrowed soon that foreign payments for technical assistance” 
and training are permitted. But such terms may be guises for more partisan contributions with 
political undertones or motives such as support for private governments’ business forms and convert 
propaganda). Pinto-Duschinsky (2004) modified his earlier thesis by positing that political finance is 
“money for electioneering”. Since political parties play a critical part in election campaigns in many 
parts of the globe, and since it is difficult to draw a distinct line between campaign costs of party 
organizations and their routine expenses, party funds may reasonably be considered “political 
finance”, too. He goes on to argue that party funding includes not only campaign expenses but also 
the costs of maintaining permanent offices, carrying out policy research, and engaging in political 
education, voter’s registration, and other regular functions of parties. 
  
Therefore, a definition of political finance should include the under listed aspect which Pinto-
Duschinsky (2004) subsequently identified in his contribution:  
1. That political finance is a feature of non-democratic, as well as democratic regimes  
2. The expenditure on elections and parties is only a part of a more far reaching issue. Political 

funding can be for activities ranging from lobbying, propaganda, support of interest groups to 
blatant bribery and   

3. That the regulation of political finance is hindered by a plurality of avenues of obtaining and 
using money for political ends.  
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The Electoral Acts (2002, 2006 and 2010) contain numerous provisions in relation to political party 
and election finance. The Electoral Act (2002) defines election expenses in section 84 (1) as follows: 
“expenses incurred by a political party within the period from the date notice is given by the 
commission to conduct election up to and including the polling day in respect of the particular 
election. This definition is flawed totally because experience has shown that in Nigeria most election 
expenses are incurred by the candidates themselves and not the political parties. This definition is 
restrictive automatically excludes the election expenses incurred by candidates from whatever 
limitations on election expenses.  
 
The Electoral Act (2006) has introduced ceilings on contributions by individuals to political parties 
and on the campaign expenses by political parties and candidates alike. Section 93 stipulates that 
election expenses by every candidate shall not exceed:  
1. N500 million for presidential candidates  
2. N 100 million for Governorship  
3. N 20 million for Senate  
4. N 10 million for House of representatives  
5. N 5 million for State Assembly  
6. N 5 million for Chairmanship of Local Government council and  
7. N 500, 000 for Councillorship.  
In addition, no individual shall donate more than N1 million to any candidate. Notation of this 
provision attracts fines ranging from N100,000 or one (1) month imprisonment or both for 
councillorship candidates, to N1 million or 12 months imprisonment or both for presidential 
candidates, while any individual who donates more than N1 million to any candidate is liable to a 
fine of N500, 000 or 9 months imprisonment or both. The electoral commission is left to fix the 
maximum donation any person can make to a political party (section 92) as opposed to a candidate 
who is stipulated in section 93. No party can accept or keep anonymous contributions of more than 
N100, 000 unless it can identify the source of the money and must keep records of all donations over 
N1 million.  
 
The under listed puzzles come up for the Independent National Electoral Commission for 
consideration:  
1. Has INEC undertaken an examination and audit of the accounts of the political parties?  
2. Did the Commission place any limit on the amount of contribution which individuals or cooperate 

agencies made to political parties in the course of fund raising for the 2003, 2007 and 2011 
elections?  

3. Do all political parties have records of all contributions to their campaign funds?  
4. Does INEC have a record, which shows the total expenses of all the political parties for the 

purposes of invoking the provisions of section 84, 92 and 93 sub sections (2), (3) and (6) of the 
2004, 2006 and 2010 Electoral Acts?  

5. What steps have been taken to sanction corporate bodies that contributed to the campaign funds 
of political parties in total disregard of the provisions of section 38 (2) of the company and 
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Allied matters Act (1990), which prohibits donations or gifts of any of its property or funds to a 
political party or association.  

 
At present, only INEC can attempt the above questions. For the purpose of this paper the term 
‘political finance” refers to the deployment of financial and material resources by both political 
parties and politicians as prescribed by law of the polity to cover political expenses. The Draft 
Campaign Financing Bill, 2011 (“the Draft Bill”) of Kenya, which is currently undergoing a 
stakeholder review process by the Constitutional Implementation Committee of Kenya is a welcome 
initiative that will foster greater transparency and accountability in the financing of election and 
referendum campaigns. However, a number of shortcomings in the Draft Bill like those of Nigeria 
jeopardize these objectives, and a series of amendments are required before the Draft Bill complies 
with international standards on freedom of expression and information. The Campaign Financing Bill, 
2011 sets out major reforms for funding of election campaigns, use of campaign funds in the 
nomination process, election campaign and elections. It will provide for the management, spending 
and accountability of funds during election and referendum campaign. It is important that the draft 
bill is clear on the concept of campaign financing to prevent any political and administrative 
frustration and even litigation in Court. CMD-Kenya believes that campaign financing refers to the 
manner in which political parties and individual candidates who seek to get elected to political office 
gather, utilize, and recover funds for electoral campaigns and in the case of political parties seek to 
maintain themselves as organizations. In this context the scope of the legislation should cover all 
aspects of campaign financing. We believe that the conceptual framework needs to be reflected in the 
interpretation to give the legislation effective statutory interpretation (CMD-Kenya, 2011).  
 
In the analysis, ARTICLE 19 (2012) emphasizes that transparency in campaign financing is 
indispensable for embedding accountability and integral to the promotion of good governance and 
democracy. Only with full access to information can the media scrutinize the conduct of election 
candidates and inform public debate on the dynamics and distribution of political and economic 
power in Kenya. The engagement that transparency fosters between candidates for public office and 
the electorate also maximizes enjoyment of the right to political participation. The analysis finds that 
positive measures in the Draft Bill include the establishment of limits on political campaign 
expenditures, caps on the amount individuals can donate to candidates, and the imposition of a ban 
on anonymous donations. The establishment of a framework for the collection and reporting of data to 
a new Oversight Committee is a significant step towards furthering a culture of accountability in the 
financing of political campaigns.  
However, ARTICLE 19 (2012) also finds that various elements of the Draft Bill fall short of 
international standards on freedom of expression and access to information. The Draft Bill designates 
as confidential all campaign financing information submitted to the oversight Committee, with only 
limited disclosure exceptions for information that is the subject of a complaint or investigation. This 
runs counter to the principles of proactive and maximum disclosure that are central to the right of 
access to information. The selection criteria for the Oversight Committee are also left ambiguous, and 
there are inadequate safeguards to ensure the accountability of this committee to the public. In 
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conclusion, ARTICLE 19 (2012) urges the Kenyan legislature to revise the Draft Bill and adopt it only 
after it is brought into compliance with international standards on freedom of expression and 
information. The need for greater transparency in all aspects of public life in Kenya further 
demonstrates the urgent need for a comprehensive access to information framework to be 
implemented in the country.  
Political Party Financing and Consolidation of Democracy in Nigeria Political Party Financing and Consolidation of Democracy in Nigeria Political Party Financing and Consolidation of Democracy in Nigeria Political Party Financing and Consolidation of Democracy in Nigeria      
Financing political party for its functions and sponsoring election campaigns is vital in a vibrant 
democracy. Ballington et.al (2014) note that regular elections organized between competing political 
parties is the dominant method of selecting democratic governments. For political parties and their 
nominees to reach out to the teaming electorates to sell the parties manifestoes, it becomes imperative 
to have access to enough money so as to off-set election expenses. Election expenses, according to 
Electoral Act (2010) means “expenses incurred by a political party within the period from the date 
notice is given by the Commission to conduct an election up to and including the polling day in 
respect of the particular election”. Magolowondo et al (2012) note that parties may win or lose 
elections well before they are held simply on account of their resource endowment or lack thereof. In 
other instances, how parties’ practice or fail to practice intra-party democracy has to some extent 
been influenced by the way they are financed and how these resources are allocated within the 
different parties. The concern for possible negative impact of money on politics and governance 
warranted the incorporation of the regulatory clause in the 1999 Constitution and the 2010 Electoral 
Act of the Federal Republic of Nigeria to curb the excesses and unregulated donations to political 
parties and individual candidates which breeds corruption. Money exercises undue influence on 
politics, and undermines the integrity of elections, credibility and legitimacy of government. In the 
first republic (1960-1966), there was indefinite electoral law on campaign finance.  
 

Funding election activities and other political parties‟ functions were the responsibility of the 
individual parties and their candidates. From knowledge of hindsight, there were political parties who 
were accused to have used the state funds and investments to sponsor party activities and campaigns, 
such as the National Council of Nigeria Citizens (NCNC) and Action Group (AG). The 1979 
Constitution of the second republic (1979-1983) provided regulatory law on campaign finance which 
prohibited associations, other than political parties, from campaigning on behalf of a candidate or 
contributing funds to parties and election expenses of candidates. There was the budgetary provision 
for annual grants to political parties; and political parties were empowered to receive donations from 
individuals and corporate bodies, but it prohibited donations from external bodies. The unquantifiable 
party-donations from individuals and corporate bodies, and unprecedented expenses incurred on party 
activities and campaigns due to the fact that the limit of funds political parties and aspirants could 
raise from individuals and corporate bodies was not specified by law. The prevalent corrupt practices, 
electoral irregularities, and uncordial interparty relations in the second republic amongst the National 
Party of Nigeria, Nigerian Peoples Party, Unity party of Nigeria, Great Nigerian Peoples Party, People 
Redemption Party, etc. breached the provisions of subsisting Constitution and exacerbated party 
expenses. Political party antagonistic clashes, south-western zone post-election crisis, and increasing 
tension in the heated polity abruptly brought the republic to tragic end through military coup d’état.  
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Government in the fourth republic is not oblivious of the fact that politicians would abuse party 
financing if their activities are unregulated and unsupervised by electoral umpire. On the strength of 
the perceived dangerous threat to democracy, Section 221 of the 1999 Constitution of the Federal 
Republic of Nigeria provides that “no association, other than a political party, shall canvass for votes 
for any candidate at any election or contribute to the funds of any political party or to the election 
expenses of any candidate at any election”. Section 225(2) stipulates that “every political party shall 
submit to the Independent National Electoral Commission (INEC) a detailed annual statement and 
analysis of its sources of funds and other assets together with a similar statement of its expenditure 
in such form as the Commission may require”. 225(3) states that “no political party shall hold or 
possess any funds or other assets outside Nigeria; or be entitled to retain any funds or assets remitted 
or sent to it from outside Nigeria”. Similarly, Section 225(4) provides that “any funds or other assets 
remitted or sent to a political party from outside Nigeria shall be paid over or transferred to the 
Commission within twenty-one days of its receipt with such information as the Commission may 
require”; while 225(5) stipulates that “the Commission shall have power to give directions to political 
parties regarding the books or records of financial transactions which they shall keep and, to examine 
all such books and records” (FRN, 1999).   
 
METHODOLOGY METHODOLOGY METHODOLOGY METHODOLOGY     
The study utilizes both primary and secondary methods of data collection. The secondary were 
gathered through library research and the internet. The materials consisted of books, journals, articles, 
reports, periodicals, monographs, newspapers and magazines. Information gotten shall be used to 
evaluate how political party financing affects consolidation of democracy and what needs to be done 
to regulate political party financing. The primary method includes questionnaire which shall be 
administered purposively to respondents.        
 
Analysis and presentation of data followed the path of statistical package for social science (SPSS) 
method of data analysis. This summarizes data, creates appropriate tables and examines relationships 
among variables. Thus, data for this investigation will be analyzed using simple percentile, descriptive 
statistical technique, and the results are further described using tables.  
The simple percentage formula to be used is:  
                    NR   x 100  
                    TNR  
Where NR= the number of responses to each questionnaire,   
TNR= is the total number of responses. This tool of analysis enables the researcher assess weights of 
opinion to a questionnaire and the percentage allocated to that weight of opinion. Ethically, in order 
to conform to the standards of conduct involved in the research, a permission to carry out the study 
was granted in the department, starting with the approval of the topic. Written consent was obtained 
from the respondents and were assured of confidentiality. (See Appendix 1)  
 
The Sources and Legal Frameworks for Funding of Political Parties in Nigeria. The Sources and Legal Frameworks for Funding of Political Parties in Nigeria. The Sources and Legal Frameworks for Funding of Political Parties in Nigeria. The Sources and Legal Frameworks for Funding of Political Parties in Nigeria.  
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The sources of funding political parties in Nigeria between the Second, Third and the Fourth Republics 
were:  
1. Statutory allocation 
2. Fees and subscription and  
3. Lawful donations and public collection respectively.  
 
A number of constitutional provisions and legislative enactments relate to political finance. The 
Constitution of Nigeria provides the basic framework for the implementation and enactment of other 
laws in the polity. The supremacy of the constitution is further emphasized in section 1 (3), which 
provides “if any other law is inconsistent with the provisions of this constitution, this constitution 
shall prevail, and that other law shall to the extent of the inconsistency be void” (The Constitution, 
1999:1).  
 
In other words, every other law in the country must be in line with the provisions of the constitution. It 
also follows that any inadequacy in the constitution will automatically taint the provisions of 
subsequent laws in the same subject matter. The 1999 constitution in section 221 prohibits any 
association other than political parties from making political donations. The constitution in section 
225 provides as follows:  
1. Every political party shall, at such times and in such manner as the Independent National 

Electoral Commission may require, submit to the Independent National Electoral Commission a 
statement of its assets and liabilities.  

2. Every political party shall submit to the Independent National Electoral Commission a detailed 
annual statement and analysis of its sources of funds and other assets together with similar 
statements of its expenditure in such form as the Commission may require.  

3. No political party shall – (a) hold or possess any funds or other assets outside Nigeria; or (b) be 
entitled to retain any funds or other assets outside Nigeria  

4. Any funds or other assets remitted or sent to a political party from outside Nigeria shall be paid 
over or transferred to the Commission within twenty-one days of its receipt with such information 
as the Commission may require.  

5. The Commission shall have power to give directions to political parties regarding the books or 
records of financial transactions which they shall keep and, to examine the all such books and 
records.  

The Commission was also empowered in subsection 6 of the above section to audit the account of 
political parties through its staff or professional auditors. The commission is further empowered by 
section 226 of the constitution to prepare and submit a report on the financial account of the political 
parties to the National Assembly and are authorized to have unlimited access to the records of the 
political parties. The National Assembly is empowered in section 228 of the 1999 constitution to 
make laws for the punishment of any individual or party who fails to observe the above provisions and 
the disbursement of annual grants to political parties.  
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The Electoral Act 2002 The Electoral Act 2002 The Electoral Act 2002 The Electoral Act 2002     
The provision of this law covers virtually every process of electoral activities in the country. Section 76 
provides for the oversight function of the Electoral Commission over the activities of the political 
parties and also provides for a fine of N500, 000 for non-conformity by any individual to lawful 
directions by the Commission in carrying out its supervisory functions. Section 77 makes provision for 
a fine of N500, 000 for the contravention of section 225 (3) (a) and (b) of the 1999 Constitution 
relating to ownership of foreign asset by any political party and any donation from outside the 
country. Section 78 provides for period of time, which the annual account of a political party should 
cover. It also empowered the Commission to audit the account of political parties periodically. Section 
79 makes provision for a separate finance statement for election expenses as prescribed in section 100 
of the act not latter than 90 days after the election. Surprisingly section 100 of the Electoral Act has 
no provision whatsoever that relates to party finances it rather talks about qualification of a person 
who can contest elections. Any political party that fails to submit the audited return of election 
expenses is guilty of an offense punishable on conviction with a fine of N100, 000. Section 80 makes 
provision for the disbursement of grants to political parties that are contesting elections. It provides 
that 30% of the grant shall be distributed equally among the political parties before the election and 
the remaining 70% shall be shared among the political parties after the result of the election has been 
known, in proportion to the number of seats won by each party in the National Assembly. Section 81 
provides that the National Assembly may make an annual grant to political parties and 30% of such 
grants should be shared among the political parties in proportion to number of seats won by each 
party in the National Assembly. Section 82 provides as follows: No political party shall be eligible to 
receive a grant under section 93 unless it wins a minimum of 10 percent of the total votes cast in the 
local government election in at least two-thirds of the states of the federation. Section 93 which is 
referred to in the above provision has no such provisions. Section 83 empowers the Commission to 
place the limitation on the amount of money or other assets, which an individual or corporate body 
can contribute to a political party. Also, it stipulates for a record of all contributions.  
    
Electoral Act 2006 Electoral Act 2006 Electoral Act 2006 Electoral Act 2006     
Under the 2006 Electoral Act which was used in the conduct of the 2007 elections while the 
recommendations of the Uwais Panel were being debated, the National Assembly was empowered to 
approve a grant to be disbursed to political parties. The 2006 law also stipulates how the grant should 
be divided, 10 percent going to be shared equally among the registered political parties and the 
remaining 90 percent disbursed in proportion to the number of National Assembly seats won by each 
party. The law also gives INEC the power to place a limit on the amount of money or other assets an 
individual or group can contribute to a political party. For a presidential candidate the sum is N500 
million, governor N100 million, senator N20 million and a representative N10 million. A state 
assembly candidate, or chairman N5 million and a local councillorship, N500,000. It is an open 
question whether this aspect of the electoral law has ever been paid attention to not to talk of being 
enforced. Some of the then 50 parties have not in any way justified the money they receive from 
government. It has been discovered that some of the parties only exist on the pages of newspapers and 
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magazines. They only function when elections are coming or when funding is released by government. 
They collect the funds, share and go home to rest till another round of funding is available. A few of 
the parties are even run by close-knit family members. So what does a party exist for if it is only to 
share government funds?  
 
As the nation moved towards 2011 elections, it became imperative to revisit the issue of political 
financing in Nigeria. The Uwais Panel report recommended the continued funding of parties by 
government through INEC, but suggests a ceiling for individual donations for each category of office. 
These figures run from a limit of N20 million for individual donations for a presidential candidate to 
N15 million for a governor, N10 million for a senator, N3 million for a local government chairmanship 
candidate. It makes eminent sense for party members to fund their own organization. The Uwais panel 
recommends that only parties that score 2.5 percent of the votes in the 2011 elections should be 
eligible to receive funds from public grants, but this like many other issues where expunged in the 
2010 Electoral Act.  
 
Electoral Act 2010 Electoral Act 2010 Electoral Act 2010 Electoral Act 2010     
The 2011 General Elections are over with local and international acclamation to the electoral 
commission. The elections were not flawless; however, Nigerians and foreign witnesses are unanimous 
that the just concluded polls were held in substantial compliance with the nation’s electoral laws. It is 
too early to pre-empt the political parties on the veracity of the election expenses they will submit to 
INEC in the next 6 months. But then, is six months not too long? I should think three months after the 
polls is okay, more so as candidates, who spend the bulk of the campaign money, are not yet under 
obligation to submit election expenses report.  
 
This post-election period, two major things must happen. The first is for the Independent National 
Electoral Commission (INEC) to rise up to its constitutional duty to enforce political finance 
provisions as contained in the statutes viz. the 1999 Constitution (as amended), the Electoral Act 
2010 (as amended) as well as the Political Party Finance Manual and Handbook. The second matter 
of urgent national importance is the amendment of these laws to make them more enforceable. The 
current legal framework requested three reports from the political parties. The first, according to 
section 89 of the Electoral Act 2010, is the annual statement of assets and liabilities, analysis of their 
sources or funds and other assets as well as their statements of expenditure. INEC is mandated to 
publish the report in three national newspapers. The other report which is of greater interest to 
campaign finance experts is stated in section 92 of the current electoral act. Sub-section 3 of the 
clause says "Election expenses of a political party shall be submitted to the Commission in a separate 
audited return within 6 months after an election and such return shall be signed by the party’s 
auditors and counter signed by the chairman of the party and be supported by a sworn affidavit by 
the signatories as to the correctness of its contents". Sub-section 5 states that the return shall show 
the amount of money expended by or on behalf of the party on election expenses, the items of 
expenditure and the commercial value of goods and services received for election purpose. Sub section 
6 mandated the political parties to publish this report in at least two national newspapers. The third 
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report is requested of political parties in section 93 (4) and it states that "A political party sponsoring 
the election of a candidate shall within 3 months after the announcement of the results of the 
election, file a report of the contributions made by individuals and entities to the Commission". 
Hitherto, these provisions have been violated with impunity. If the truth will be told, the last general 
election in Nigeria was the most expensive in the annals of our electoral democracy. Given the 
resources deployed by some of the wealthy candidates during the elections, there is no gainsaying the 
fact that the contestants showed scant regards for the provision of section 91 subsections 2 – 5 of the 
Electoral Act 2010 which placed a cap on the amount of money they are to spend on their campaigns. 
Predominant among the issues at stake is that of godfatherism which poses a great threat to 
democratic consolidation in Nigeria.  
 
Limitations on Nigeria’Limitations on Nigeria’Limitations on Nigeria’Limitations on Nigeria’s Election Expenses  s Election Expenses  s Election Expenses  s Election Expenses      
The fourth republic has witnessed enactment of Electoral Acts and subsequent amendments by the 
National Assembly to guide conduct of elections since the return of democracy in 1999. The Electoral 
Act of 2002 guided 2003 elections; 2006 Act (as amended) was used for 2007 elections; and 2010 
Act (as amended) guided 2011, 2015 and 2019 general elections. The 2006 Act categorically provided 
funds limitations on campaign expenses to curtail the unhealthy influence of money on party 
activities and electioneering campaigns. Hereunder illustrates the stipulations. Section 90(1) of the 
2010 Electoral Act provides that “the Commission shall have power to place limitation on the amount 
of money or other assets, which individual or group of persons can contribute to a political party”. In 
the same manner, Section 91(2)-(7) states that: the maximum election expenses to be incurred by a 
candidate at a Presidential election shall be one billion naira (N1,000,000,000.00); the maximum 
election expenses to be incurred by a candidate at a Governorship election shall be two hundred 
million naira (N200,000,000.00); the maximum amount of election expenses to be incurred in respect 
of Senatorial seat by a candidate at an election to the National Assembly shall be forty million naira 
(N40,000,000.00), while the seat for House of Representatives shall be ten million naira 
(N10,000,000.00); in the case of State Assembly election, the maximum amount of election expenses 
to be incurred shall be ten million naira (N10,000,000.00); in the case of Chairmanship election to an 
Area Council, the maximum amount of election expenses to be incurred shall be ten million naira 
(N10,000,000.00); in the case of Councillorship election to an Area Council, the maximum amount of 
election expenses to be incurred shall be one million naira (N1,000,000.00) (Electoral Act, 2010). 
Subsection 91(9) provides that “no individual or other entity shall donate more than one million 
(N1,000,000.00)” to either a political party or to a candidate. Subsection 91(10) states that a 
candidate who knowingly acts in contravention of this section commits an offence and on conviction 
shall be liable, in case of presidential election, to a maximum fine of N1,000,000.00 or imprisonment 
of 12 months or both; in the case of a governorship election, to a fine of N800,000.00 or imprisonment 
for 9 months or both; in the case of senatorial seat election in the National Assembly to a fine of 
N600,000.00 or imprisonment for 6 months or both; in the case of House of Representatives election 
in the National Assembly to a fine of N500,000.00 or imprisonment for 5 months or both; in the case 
of a State House of Assembly election to a fine of N300,000.00 or 3 months imprisonment or both; in 
the case of Chairmanship election to a fine of N300,000.00 or 3 months imprisonment or both; in the 
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case of Councillorship election to a fine of N100,000.00 or 1 month imprisonment or both (Electoral 
Act, 2010). The 2010 Act also made a provision in Section 93(1) that “no political party shall accept 
or keep in its possession any anonymous monetary or other contributions, gifts, properties, etc from 
any source whatsoever. For the purpose of this research, political party financing represents the means 
through which the political party receive funding to execute their day to day activities before, during 
and after elections. In our view, financing, a major component in the development of political parties 
and by extension democracy itself this is largely due to the fact that democracy can only flourish 
where there are strong and vibrant political parties and therefore vibrant and strong political parties 
can only be possible when they are well funded to carry out their primary mandate of education, 
mobilization, information dissemination, and recruitment.        
 
In the same vein it is pertinent to note that every political association must fulfill certain conditions 
before it can be registered and recognized as a political party, one of which is the source of funding.  
The primary sources of financing political parties in any democracy across the globe is through 
payment of membership dues, but none the less, Nigeria presents an exception because such dues are 
hardly paid, another source of funding for the political parties are government grants to political 
parties which is a universal practice. Party financing is the livewire of political parties that further 
enables political parties to create awareness about party manifestoes as a means for mobilization and 
recruitment of more members, this is key to winning elections and execution of party programs 
through government policies.  
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